OUR LADY QUEEN OF PEACE R.C. PRIMARY SCHOOL

Teaching and Learning Policy
In our school we believe that each person is unique and created to flourish in God’s image.
We aspire to excellence through a nurturing environment in which every child takes Jesus Christ
as their model and develops their individual gifts so that they live fully and serve others.
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Introduction
At Our Lady Queen of Peace RCVA Primary School we believe in the concept of lifelong learning and the idea that both adults and
children learn new things every day. We maintain that learning should be a rewarding and enjoyable experience for everyone. Through
our teaching we equip children with the skills, knowledge and understanding necessary to be able to make informed choices. We believe
that appropriate teaching and learning experiences help children to lead happy and rewarding lives.
Aims and objectives
We aim to provide a rich and varied learning environment that allows all children to develop their skills and abilities to their full
potential, irrespective of socio-economic background, ethnicity, gender or creed.
Through our teaching we aim to:
•
•
•
•
•
•

enable children to become confident, resourceful, enquiring, independent and reflective learners;
foster children’s self-esteem and help them build positive relationships with other people;
develop children’s self-respect and encourage children to respect the ideas, attitudes, values and feelings of others;
show respect for all cultures and, in so doing, to promote positive attitudes towards other people;
enable children to understand their community and help them feel valued as part of this community;
enable children to grow into reliable, independent and positive citizens.

Effective teaching and learning
Personalised learning is at the heart of effective teaching and learning. At Our Lady Queen of Peace, we recognise the need to develop
strategies that will allow all children to learn in ways that best suit them so that they may fulfil their potential.
Many learning opportunities are made available to the children that take account of visual, auditory and kinaesthetic learning styles.
Such opportunities include:
•
•
•
•
•
•
•
•
•
•
•
•
•
•

investigation and problem solving;
research and finding out;
group work;
paired work;
independent work;
whole-class work;
asking and answering questions;
use of ICT;
a range of experiences - fieldwork and visits to places of educational interest;
visitors
creative activities;
debates, role-plays and oral presentations;
designing and making things;
participation in athletic or physical activity outside classroom/environment

We encourage children to take responsibility for their own learning, to be involved as far as possible in reviewing the way they learn, and
to reflect on how they learn – what helps them learn and what makes it difficult for them to learn.
Effective teaching and learning is characterised by
•
•
•
•
•

High quality lessons where children make good progress
Target setting and tracking
Focused assessment
Intervention
Pupil grouping

•
•
•
•

The learning environment
Curriculum organisation
The extended curriculum
Supporting children’s wider needs

1. 'Quality first’ teaching and learning
This is characterised by:
•
•
•
•
•
•
•

Highly focused lesson design with sharp objectives
High expectations of pupil involvement and engagement with their learning
High levels of interaction for all pupils
Teacher questioning, modelling and explaining
An emphasis on learning through dialogue, with regular opportunities for pupils to talk individually and in groups
An expectation that pupils will accept responsibility for their own learning and work independently
Praise and encouragement to motivate pupils further

2. Target setting and tracking
Individual pupils’ progress is tracked, together with that of cohorts and specific groups throughout the school. We use a range of
performance measures including teacher assessment (against NC and small step descriptors) and test results. Strengths and areas for
development are identified to inform planning and to implement intervention programmes as appropriate. Data is collected half-termly
and is shared with the staff and pupils.
Pupil progress is managed through whole-school tracking systems.
Pupil progress meetings are held termly to identify strengths/weaknesses in performance and/or identify CPD requirements.
Pupil voice is central to target setting and the review of performance and target setting.
Parents/carers receive updates on their child’s progress and contribute to the target setting process so that they can provide
support/encouragement as appropriate.
Senior curriculum leaders monitor pupil progress through regular lesson observations, pupil interviews, book and planning scrutiny and
through data analysis.
3. Focused assessment
Secure knowledge of each pupil’s current progress is a core element of teaching and learning at Our Lady Queen of Peace. Lesson
planning is based on prior learning and throughout the learning process, active assessment is required to ensure that the expected rate
of progress is being made.
As a fundamental part of our formative assessment procedures we ensure:
•
•
•
•

Learning objectives are made explicit and shared with the pupils.
Success criteria are agreed by the pupils and teacher.
Self and peer assessment is used against the success criteria.
Pupils are engaged in their learning and receive immediate feedback on their progress.

Summative assessment opportunities are detailed in the assessment calendar. These include optional and end of KS tests, standardised
tests in spelling and reading.
Regular continuous assessment is central to teaching and learning practice, including EYFS assessments.
4. Intervention

It is expected that the great majority of pupils at Our Lady Queen of Peace will make at least the expected rate of progress through first
quality, class based teaching. However, for some pupils this approach may not be sufficient and these pupils, at various stages, may
benefit from additional small group or 1:1 intervention programmes to enable them to make the progress required to achieve their full
potential.
Central to the effective planning of an intervention programme is the knowledge the teacher has of a particular pupil or groups of pupils.
When considering pupils for either Wave 2 or Wave 3 interventions, a wide range of assessment evidence is drawn upon to support
judgements made about pupil progress.
5. Pupil Grouping
All classes are mixed ability. In order to meet the learning objectives and learning needs and provide appropriate challenge and support
for all pupils, teachers use a range of grouping options across the year group and within their classes.
•
•
•
•
•
•

ability groups across the year (maths, phonics)
skills based grouping (guided reading/writing)
paired work (response partners) to facilitate discussion
individual work
pupil choice
whole class groups

6. The Learning Environment
Our classrooms are attractive learning environments. Displays are changed regularly, to ensure that the classroom reflects the topics
studied by the children. We ensure that all children have the opportunity to display their best work at some time during the year. Highly
visual and interactive displays, for example, ‘learning walls’, are used to engage pupils and encourage self-help strategies.
All classrooms are resourced to facilitate a wide range of different teaching and learning activities.
We believe that a stimulating environment sets the climate for learning, and an exciting classroom promotes independent use of
resources and high-quality work by the children.
Areas have been developed for small group intervention work or 1:1 tuition.
In Early Years Foundation Stage, we provide an ‘enabling environment’, both indoors and outdoors, that allows access for parents/carers
to enter and settle their child. The learning environment is designed to encourage EYFS children to move freely between areas, both
inside and outside.
7. Curriculum Organisation
We use the National Curriculum to guide our teaching. These set out the aims and objectives and detail what is to be taught in each year
group. Our medium and short term lesson plans contain detailed information about the teaching activities and tasks to be set, the
resources needed, and the type of assessment to be used.
In personalising the curriculum, we aim to find appropriate challenges for pupils and address their particular needs so that they may all
have an equal opportunity to succeed.
We aim to cater for the needs and interests of a full range of learners including:
•
•
•
•
•
•

the gifted and talented
learners with learning difficulties and disabilities
learners with English as an additional language
girls and boys
looked after children
learners with social, emotional and behavioural difficulties

8. The Extended Curriculum

Helping pupils to discover and/or develop new interests is essential to personalised learning at Our Lady Queen of Peace. During the
school year a range of activities are organised to enhance the curriculum:•
•
•
•

Residential visits
Clubs
Visits
Visitors

This approach extends beyond school hours with after-school clubs.
We ensure that all tasks and activities that the children do are safe. When we plan to take children out of school, we first inform parents
and obtain their permission. In so doing, we follow the LA guidance on Off-Site visits and volunteers.
9. Supporting children’s wider needs
At Our Lady Queen of Peace, we aim to establish good relationships with all our families and to provide a climate open to dialogue.
Within school, we can offer advice and support through our school-based services, for example:
School nurse
Speech and language therapy partners
Educational Psychologist

Where additional support from other agencies is required, a ‘team around the child’ approach may be needed. Our Lady Queen of Peace
seeks) to identify barriers to learning and as a result, core meetings, involving a range of multi-agency professionals, are set up by a Lead
Professional.

The role of governors
Our governors determine, support, monitor and review the school policies on teaching and learning. In particular they:
•
•
•
•
•
•

support the use of appropriate teaching strategies by helping to allocate resources effectively
ensure that the school buildings and premises promote successful teaching and learning
ensure that high quality staff are appointed
monitor how effective teaching and learning strategies are in terms of raising pupil attainment through link visits to the school
and in consultation with subject leaders
ensure that performance management policies promote good quality teaching and learning
monitor the effectiveness of the school’s teaching and learning policies through the school self-review processes. These include
reports from subject leaders and the termly headteacher’s report to governors.

The role of the school
We believe that parents have the fundamental role to play in helping children to learn and school supports them to do this.
We inform parents about what and how their children are learning in school by:
•
•
•
•

holding curriculum sessions to explain our school strategies for teaching
sending information to parents in which we outline the curriculum that the children will be studying during that term at school;
sending interim and annual reports to parents in which we explain the progress made by each child and indicate how the child
can improve further;
explaining to parents how they can support their children with homework. We suggest, for example, regular shared reading
with very young children, and support for older children with their projects and/or investigative work

•

holding parents’ evenings which provide an opportunity to discuss progress children are making.

The role of Parents
We believe that parents, as their child’s primary educator, have the responsibility to support their children and the school in
implementing school policies. Parents have a responsibility to:•
•
•
•
•
•
•

ensure that their child has the best attendance record possible;
ensure that their child is equipped for school with the correct uniform and PE kit;
ensure that their child is supported with homework activities which consolidate learning
inform us of their child’s interests and capabilities
do their best to keep their child healthy and fit to attend school;
inform school if there are matters outside of school that are likely to affect a child’s well-being;
promote a positive attitude towards school and learning

The role of the child
We believe that the child has a responsibility to:
•
•
•
•
•
•
•
•
•
•

participate as fully as possible in the learning opportunities and help other children to do the same
work hard and try his/her best
behave appropriately in school according to the school’s behaviour code
be polite and helpful to other pupils and adults in school
come to school regularly and be on time
talk at home about what he/she has learnt at school
take good care of the school environment
do the homework regularly and bring it back to school
wear the correct school uniform
tell the teacher or an adult at home if he/she finds the work difficult

Monitoring and review
All our teachers reflect on their strengths/areas for development and their professional development needs are planned for accordingly.
We provide internal and external guidance to support our teachers in developing their skills, knowledge and understanding so that they
can continually improve their practice.
We are aware of the need to review the school teaching and learning policy regularly so that we can take account of new initiatives,
changes in the curriculum, developments in technology or changes to the physical environment of the school.

Equality statement
• The governors and staff are committed to providing the full range of opportunities for all pupils, regardless of gender,
disability, ethnicity, social, cultural or religious background. All pupils have access to the curriculum, and the right to a learning
environment, which dispels ignorance, prejudice or stereotyping.
• This policy has been impact assessed by governors in order to ensure that it does not have an adverse effect on race,
gender or disability equality.

